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1.0 PQRfOSB OP TBB MANUAL 



is the third in a series of manuals produced by 
s Making Special Friends Project. The initial volume 
leries, Burli-ngton' s Making Special Friends Project; A 
:he Literature , . overviews current literature regarding 
nteractions between severely handicapped and 
)ped persons. Volume 11, Burlington's Making Special 
>ject; Model Overview describes the components of a 
livery model for increasing and niaintaining social 
is. between severely hatdicapped learners and 
>ped persons in -school and community settings. The 

■ V-'". 

Lume is designed to be a companion to Volume II. The 
:Ommend that Volume II be read prior to this 'manual to 
iprehension of the procedures described herein, 
urpose of this^ Volume is to describe an inservice, 
program which can be employed to facilitate 
.ion of Bu/rling(^n's Making Special Friends Model, 
guidelines for ' implementing the model and materials 
be used in loB^rvice training are provided, ^hese 
and materials are not intended to be used as a- 
It is expected that they will be modified and adapted 
le specific needs of local cooununities. .Volumes IV 
in this^ monograph series are intended for use in 
:raining. Volume IV: Strategies for Implementing Model 
describes procedures and forms for. implementing each 
»f the model: Community Integration, Xn^School Social 
and Parent Involvement. 



Developing Community Resource ^and Access ibility Guideas 
Volume V provides instructions for. developing conimunijty resource 
an$ accessibility guides, and Sample forms ; Volume VI contains 
blank copies of the forms deferred to throughout all of . the 
manuals. * .\. 



1.1 Appropriate S^ervice Delivery System 

In order -to implement Burlington's MaMln^« Special' Friends 
Model, severely handicapped, learners must already be physically 
integrated into chronologically age-appropriate public '"school 
placements. Another prerequisite, of the model requires that a 
district's special education .teachers be'i skilled ^n behavior 
analysis procedures and' pjof icient in* developing. Implementing arid 
evaluating instructional progfams for learners with severe 
handicaps* ^ . ^ 



1.2 Bapic Assumptions of the Model 



The ei^ght basic assbmpti^ons of Burlington's^ Making Special 
•Friends Model are liste'd below; Volume II of this monograph' 
series presents a rationale Cor these Assumptions and disctisses 
each at greater J.ength. . - 

« 

1« Severely Handicapped Learners Should Attend Integga- . 
ted Public SchoolsT Social interac'tions between 
severely handicapped and nonhandicapped learners are 
enhanced in settings which provide • ongoing 
opportunities for social 'interactions. Integrated 
public, school settings increase topportuniti^ for 
longitudinal social « interactions between severely 
handicappe4 and nonhandicapped learners* 

/ ■ ' » * 

2* Severely Handicapped Learners Should Attend Chrono- 
logically Age-Appropriate Public SchoolsT To 
facilitate* the ^ development of Shrbnologibal ^ 




St before tfeacbecs are required to complete such a 



model over%he course of a semester. 



this genier^^ • schedule for model impiementation and 
raining has -been established, a deciston regarding how 
le rfodel components into the classrooms 'must be nftde. 
ice 'suggests that it is better 'to ' systematically phase 
ito the modei, rather than to expecj; -a teacher to 
:he entire model for several severely handicappe^d 

a short period of time. For example,, in . Burliagton, 
: of severely handicapped learners s^elected one' stddent 

to .pilot implementation of the/ model, Insi^rvice 
3 technical assistance were provided to these teachers 
the semester as they implemented components of the 
the pilot le^arner. After implement1>pg the model with 
Its and making modifications to fit the characteristics 
Lee delivery system, each teacher fotmulated a plan for 
remaining ^udents into the nodel over^ ^ six-month 

' ■ ' '■ ■ ; > . 

ernative strategy for implementing the model would be 
all students simultaneously over an extended period of 
ver, impljementing. the model with only one learner has 
je of allowing teachers and .task force members to adapt 
.0 the characteristics of the service delivery system 
LI implementation with all learners. / 
le format for phasing, students int/^he model J^as been 
n, a more definite agenda for implementing the model 
:an be devised. Section 3.0 provides 'sample inservice 
dales 'which reflect an agenda implementing the 



2.2 Assign Staff ResponsiSility for the Project 

An, important consideration in implementing Burlington's . 
Making Special Friends Model is assigning someone primary 
responsibility for the project.. The" staff member given the 
responsibility should be someone who has authority to make" 
changes. Depending on the available, resources and the - 
administrative ^triicture' of the district, th"|s person could be the 
director of special education, an as'^stant director of special '* 
education, a head teacher pr T support, staff member. Iti 
Burlington, the Director and* the Assistant Director of SpeciaW' 

Education as^med thii responsibility. ' 

f 

2.3 Develop, a Task Force System 

The development*>^nd implementation of strategies to improve 

.1 ^ ' Ji ' \ m 

social interaction^ between severely handicapped stwent^ and 

otjier persons is a complex, multifaceted prpceflt!* The ultimate 

^ success of specific strategies rests with a broad base of suppcurt, 

A task force system can be an effective method fof securing 

support for thb project and for receiving input into the 

development, implementation and evaluation of model components. 

. The most effectm task force would be composed of individuals 

with varying' invests relating to the project, such as 

administrators, parents, regular educators, teachers of severely 

handicappjed students, * support service providers and interested 

community ntenbers* « ; , > 
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ce at least thj^e ways in whict^ the task focce system, 
lized. first, « single' taali torce cam br^ cbrt vened tor* 
{||lt into the enttv^ ro(i|lel. A second method is to, 
ree separate task forces, each addressing one ot the 
snents;.: .1) Community Integration; In*School Social 
\t and 3) Parent Involvement. third option is to- 
i task- foi*ce to, consider the^^en'^re tnodel H.hile a second 
, composed primarily of parents,^ specifically focM^ng 
L input and support. It is extremely valuable to-hajre'a 
ask force that concentr&tes on parental conberps^ and 
support base for the project* 

Ltst task force' meeting shouljd be conducted ^pcior to the 
of the^project in order to review goals and to invite 
model development. ^^t^fi^^^Bk extremely in^rtant^ in 
the. task, foj^e ' witnH^^^ of resp9nsibili:ty and 
}t the model; Additionally , the authors recommend that 
me,etings alviay^ have an agenda reflecting specific 
<e accomplished. Followirftj initial task force meetings 
focused on the development .of specific strategies, task 
uld reconvene periodically to review the implementation 
el« Care should Mae ±aken to only convene a task force 
eh there is work to be performed^ Over scheduling task 
ings . is a sure way to /cause lack of interest and low 



2.4 Determine Which Components of the Model are in Place' 



^An initial step irj/the implementation of. Bur ling ton ' s Iftking. 
Special Friends Model is to det'ermine which ^dej cornp^ents'are 
alr4ady in place in the school distdct's^ existing ^rvice 
delivery system,' Th^^^^^sio" corapojgjrits of t^e \podel are 
illustrated in a checklist format in^Table 1. Implementation of' 
the model consists of refining the existing components an^ adding 
the components which <are not already" inS'i^aJe* A component isNA^ 
considered to be fully in place until it is an .institutloiiyiized^ ' 
part of ' the service delivery sys%f m and Jls applied to ev^<^^ 
severely handica^ed learner in the school district. Only when 
Jthe components ^ are, institutiopalized will they^ endure through 
chan^6s in personnel. " 



m-scHooi socmi iwrtMcnw 

tC^ ot)Jictt«ei'«Mcti iddrttt 

» locul. Interictlont for ill 
ItirMn 

■rid ictlylttn for tocUl 
(nttrictlont 

SyitM lor pr)nc1p*lt vA 

n^uUr ttich«n' In th« 
tchooh to pravldi Input 
■nd firdbick.on tgctal 
Inti^ritlOfl ictlvltltt 

^ S|ttra for trilntng fton- 
hindlcippfd Itirnen (o 
tociilljr tnttrjct with 
hindUipptd Itimin 



-* TABLE 1 
Model Component Checklist 

' COwwrrr-iAsip winiiic 

C«nun(tyrtfcrtflCi4 ud cotavnlty* 
baud tntntng objKtfvtt In IVt . 
of lit Uamtn 

' Sy»tt« for IdontUylng >i<(^ priority 

(onunlty'bittd tnlntng rwtdt 



^frocidurti for ficllltiting trin* 
" tltlofl frm c1illrVQB/o cliMreoa 

ind froa ichool to poit'tchoot 

tarvleti 



^ Syite* for coordlnitlon of ttachtr 
ind Support stiff rottt In coiauntty 
rtftrtnctd inl co«Mi1t)i'bitid 
t trilnlng 

^ Syitw for pirffit lnvoi»t««t In, 
^^^tlfylng high priority coaunit/' 
Mttd training nefdi 

AiklnlttritlM pollclit or ffutddlntt 
vhlch ficltltitt coMinltytitH 
tnlning 



_ SyitM to Idtfttlfjr and itfdrvtt 
' pirMt (nloHMttofl and trilnlng 



_^ SjfJtt* for itwting pirtfit'l 
prIorUItt Md tiptctatlOM f«r 
th«lr chlldnn 

_^ Syilc* lor rog jir OA'^oIng 
COfltlCtt tXtMHll pirinti \r4 
tduciton 

SjfJtw for hoMi/ichMl »Ultl 

Ctlttenci of I coanjdltjr ri> . 

tMrc« guldt ind m iccmiblHty 
9ulM «nd I tyitt* for.up4itlng 
tht* 

Sytte* for coordlrutlng tchoo.l 
«nd hOH actlvltlfS 

Adi1nlttritl«« poKcItt or 
futdtllMt Mhlch ricl1ltit«t 
Mrting clotiljr Kith pirtntt 
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2.5 Plan foe Insecvice Tcaining 

rvice tcaining should be offered to teachers of severely 
ed learners to provide them with the foll#lf|^ 
on and skills: 



he rationale, goals, objectives and assumptions^ of 
urlington's Making Special Friends Model; 

ow to conduct parent interviews and develop f^rent 
nvolvement strategies; 

ow to conduct ecological analyses and discrepancy 
ssessments; 

ow to develop and implement transition plans; ari^ 

ow to translate information gained during the above 
ctivities into functional communityreferenced and 
omunity-based lEPs, 



tddition, teachers may need information and training on 
with parents, providing communitybased training and 
social interaction skills. The amount' and type of 
training the teachers will need to successfully 
the model depends upon their current knowledge and 

last section this manual contains modules, information 
rials that can' be used , as guidelines for planning 
training. Possible methods for providing this training 
de the provision of special education courses by a local 
ir university, inservice workshops designed specifically 
school district and offAred by a local university or 
special education facu!Ky, and/or training sessions 
3y the public school special education staff, 
amount of time allocated to. ' inservice training and 



scheduled for delivering the training are important 
considerations. Training can be provided over several full-day 
sessions ^r divided^ into weekly two'hour sessions. Our experience 
has shown that weekly two-hour sessions over the course of a 
semester provides an excellent format ^as it allows for constant 
follow-«jp and feedback. Using this format, teachers can be given 
assignments such as completing a Parent Inventory, and can receive 
weekly technical assistance on the completion 'of these assignments 
from the workshop {instructor. A sample syllabus for a 
semester-long dnservice training coi>rse is outlined in Table 2. 

TABLE 2 



ClASS 

hi 


' Mu1c 1 * 
lOvirvltM of trtt SocUl 
rlntinctton/Intigritton 


ASStGNffNT 
S«1fCt pilot IcimcrUj 


out mrt 

Clatt ) 




Nodil 2 

QVtrvttw Of tht PiPtnt 
IjivolvtMfit Coi^tnt 


Comlcie Pirfnt Invtntary 


C1att i 


i 


mat] ] 

Ovtrviw or thi In- 
, School Sxlil Intcgritlon 


Fo™ ind iwct m\tti Social 
tnUgrltlon SubUU foixet 


C1itt 7 




Model 4 

^ervlttt of thi 
^^MnUy InUgrillon 4 






1 


VEcologlcll Aniljftit 

• Comuntty (Utourctt ind 
'/AcctttlblHty 


Complttt Ecolagtcil Aniljftit 


Clatt e 


.■ i 


Nodfl 7 
«|^TrintUl0(i Plint 


Conplftf Transition PUn 


Clatt 11 


1 


Uorhing with Pirtnlt 


Cocplctf Panrnt Sfr«U«t Tlan 
Rtvitf ItP't 


Clatt 11 
Clatv 12 


1 


)bdil 9 
^ FtcniUtlng SocUt 
Integntlon 


OmvIcU ln'kr»ool Social ' 
Intfgratlon Plan 


Clait 12 


10 


\Mt\ 10 

Itichlng Soelil tnttrictlon 
. SklUt 


1 




11 V 


Kxlel 11 

Cocpuni tyUtrtimct^ 
■nd C0MwiUy-l«tc4 
Tritntng 






1*'' 


Ktportt on HKiil iRplMtnUtlOfl 


Full l«pl(«entitlon 


Clatt 11 


13 

1 


Fonow^uP II n«eM 

i 
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tfeen school and hproe/neighbochood environments. Various 
\ maintaining ongoing, systematic communication ace 
in Voluroe*lV, along >with othec strategies foe promoting 
slveroent in the education* program. 

sition Plans 



idualized triffsition. plans should be developed^ for all 

ipon 'entering an educational program in - order Ao. best^ 

le student for movement to ^ the next enviconmencv/ln 

3r transitions' from one classroom to another (subsequent 

transitions), the learner's current teacher, parents, 

teacher should work together to develop strategies 'for 

ng the move. The procesi for' developing a subsequent 

transition plan should include "the f9llowing activities: 

the new classroom by the ici^r rent teacher, the parents, 
i 

earner; visits to the current placement' by the future 
I observe the learner; delineation of skills which will 
success in the new placement; inclusion of J^;^elevant 
objective^ in the learner's lEP; and identification of| 
hIBh will ensure continuity of *the learner's educational 

ition plans for learners who will be moving from public 
adult services are referred to as p5st-sc^l t^sltion 
>st-school transition plans should include Idteittif Icaton 
:hool options; identification of personnel who ^o^^*^ 

tiki placements b/ 



n the transiition; visits to the poten 
ler, the parents, and the learner 



inclusion ^of 



development of a method to ^sure j^ontinuity of the learner 's 
program. Volume IV contains detailed procedure^ and sample forms 
foj^^-nJ^eloping subsequent classroom post-school transition 

plans » 

3.3.3 In-Schjbl Social Integration plans. * * 



A[\^ in-school social integration plan should delineate the 
members of the task force involved in developing and implementing 
the plan, articulate ^ ienvironmentsr in which social interaation 



•related objectives in the learne^^s lEPj and^the 



activit'les presently oc4^ or ^;e expected to occur, provide a 
general desqr iptiof of the noi\andicapped learne^^ who vrill 
parficlpate in the activities (e*g., Ist^graders, fth grade b<^s, 
etc.), and describe the natu;:e of the social intecaction 
activities. Strategies selected fof facilitating ' social 

i 

integration should be briefly described (see Volume IV).' 



3.3.4 lEP Revision. 

Based upon the parent inventory i the eco'logical analyses and 
the transition plan, the leartfer's lEP should be revised to 
include community-referenced and community-based Training 
ol>jectives which emphasize social Interactions. Whenever 
appropriate, conditions, and criteria of lEP objectives should be 
written to indicate the commufilty environments in which slill 
performance will be assessed and evaluated. The assessment 
portionrNof the lEP should indicate that parent, inventories and 
i^cologicX^'analyses were among the tools used to select lEP goals 
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'[y,. ■ .' -'HODULB: 1 
ervlew of BucIin^tdn'S' Making, SpeciM Fc.ieods Mofiel 



afticpaiits wiU obtain knowledge Of course; objectives, 
utputs and timelines. • ■' . 

dctlcipants will .obtain knowledge of the cationalQ and 
asic asst^ptiohs of the Burlington, model. 



ties i : 

iscuss three components 'of the Burlington model: 1) 
ommunitj/lntegration, 2). In-school Social Integration, 
nd Parent. Involvement* ' • . ' , • 

eview course requirements 'and Outputs including Parent 
[ivolvement 'Strategics, Iri-school social ' Integration^ . 
lans, and Tr a/is i t ion' PlaJis. ^ . V ; 

iscuss-.rationale foe the social in^gration model: 

need for longitudljial social integraf ior)^ and 
Int/ractions betneen severely . handicapped * and 
no&andicapped learners 'throughout their- school years 

n^ed to !kraii\. nonhan^capped peers to socially interact 
i^i'th severely^ hand icap^fed learners ■ \- ' ' . 

leed .to teach severely haiVlicapped learners to sloci^llif ' 
Interact with nonh^ndi^appe(S peers ' , • 



iscuss factors whibh inhibit or - limit social 
riteraction tcaini^i^. " ' ■ 

segregated, siihpols * ' " ' 'i-'''' - 



Segregation 6r iisolat ion within an ^n 



egr'ated setting 



ninimization in public schools of £ 3Qial interaction 
opportunities for nonhandicapped ^eariiers • , 

Umi.ting social . interaction . tr^^ing ' to 
recreation/leisure activities 

■ * ■ 

equating social interaction's < to cOrjve^^tidn 

' ' ■ ■• " " • • • ■ ••• v ^ . , 

tqdating *isoc 1 a 1. interaction \>tf« in to • langdagj^; 
training; • x 

)il0^i'sion of social inter actijbn'. trainlng to handicapped 



learners without ^^ciprocal 
nonhandicapped peeK how 



handicapped learners 



emphasis. *on teaching 
to interact with severely. 



5. Discuss- wiiy social interaction training should be an 
integral'component of instruction on tasks of daily lifie 

^ and, why it should not be a separate curriculum domain. 

6. Discuss how social interaction - skirlis' '(including the 
ability to initiate, receive, ' sustain and terminate 
social interactions) can . be incorporated into 
r.ecrfeation/leii^ure activities and activities of daily 
■livingV- • . 

■ • ■ ■ , ■ . •■ ^ • , ' 

7. Discuss various means which^ow functioning, nonverbal 
•students can use* to initiatej receive, sustaiA .and 
terminate social interactions. ^ 

... . « ' 

8. bis<?uss the need to generalize sociaX interaction skilliB' 
to .'activities of daily living which occur in home and 
othflc ^community environments, .a.^ 

. 9^. .Disoiis the following, approaches: * 

. -ecological analysis ... ■ '. 

-developmental and cumulative skill building 

-curriculum' guideline . 



ilitate teaching 
ional activities. 



-coinbining these'three approaches to 
social interaction, skills .through fi 
of daily living ■ 

rUsling' 'the principle dt , patticipation to prevent the 
rexclusfoh of severely handicapped learners frOm social 
intecaction activities^ 



I 



. Assighment' * 

1. Select learner (s) with -whom "to Umplement the model. 



Required Readings ■ . ' • . 

■Schutz, ktf Williams, w;., Iverson, G.S. and Duncan, D. 
Burlingty's Making Special Friends Project : A Review of 
. the. Literature-Voljiiiiiei- I v. center^ for Developmental 
Disabilities, University df Vermont, 1983, pp. 1-34. 

■Williains,. W^»» «'Iy^rsonj (j.s. , Schute, R., Duncan, D., 
tiolbrook, ; L.' : Burlington's Making Special Friends 
Project ; ► Model ■ oyerytew-volume -lU Center Tor 
I , Developmental Disabilities, University of Vermont, 
. ■Burlington, Vermont, 19B3, pp. 1-39'. 
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NODULB 2 

Overview of the Parent Involvement Component 



rticipants will obtain knowledge of the goals and 
ijectives of the Parent Involvement Component. 

irticipants will obtain knowledge of strategies to 
icrease, enhance and maintain social interactions in 
•me and community settings through development of close 
irking relationships with parents. 

irticipants will obtain knowledge of how to conduct 
irent inventories; determine parent information and 
ipport needs, and develop parent/teacher communication 
'Stems. 
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J , 



Iverson, G,S., Williams, U., Schutz, R. and Fox. T. 
Burlington's Making Special Friends Project ; Strategies 
for Implementing Model Components-Volume Tv . Center for 
Developmental Disabilities, University of Vermont, 
Burlington, Vermont, 1983, pp. 1-32; 56-70; Appendix A. 

Pine, L., Rissler, N., Williams, W., Iverson, G.S., Schutz, 
R. and Duncan, D. Burlington's Making Special FCiends 
Project ; Developing Community Resource and Accessibility 
Guides-Volume V . Center for Developmental Disabilities, 
University of Vermont, Burlington, Vermont, 1983. 



lies 

.scuss the; goals of the Parent Involvement Component. 

scuss how a parent task force can be convened to 
ovide input into the project and what the role of the 
Lsk force should be. 

rview the procedures and forms for conducting a parent 
iter view and developing a parent/tea6her communicat ion 
'Stem. ' 

scuss how teachers could use a Community. Resource 
tide in directing parents to agencies and services 
lich meet their informational and support needs. 

scuss strategies for maintaining/institutionalizing 
le Parent Involvement Component. 



implete the parent inventory with parents of- targeted 
ludents. 

td Readings 

lams, W., Iverson, G.S., Schutz, R., Duncan, D. and 
>lbrook, L, Burlington's Making Special Friends 
roject ; Model Overview-Volume iT! Center fof 
jvelopmental Disabilities, University of Vermorit; 
ulington, Vermont, 1983, pp. 77-81. 



28 



29 



ERIC 



25 



MODULE 3 

?rview of the In-School goclal Integration Component 



-task focces . 

-development of guidelines 
interactions. 



for in-school social 



irticipants will obtain knowledge of the goals and 
jjectives of the In-School Social Integration 
>mponei^t. 

irticipants will - obtain knowledge of strategies to 
tcrease, enhance and* maintain social integration and 
iteractions in the school setting. 

irticipants will obtain knowledge of how to develop and 
\plement an in-school social integration plan. 



Outputs 



1. Inclusion of Sbjectives which reflect social 
interactions in learners' iBP's. 

2. Regularly scheduled in-school social interaction 
activities. . ' 

3. Development and implementation of an in-school social 
integration plan. ' 



:ies 

.scuss the goals of the In-s9hool Social Integration 
>mponent. 

!view the procedures and forms for convening a social 
itegration task force and developing and implementing a 
)cial integration plan. 

►view strategies to increase social interaction 
>portunities in school: 



loliciting support 

.dentifying and 
opportunities 



atiilb 



social 



interaction 



ecruiting nonhandicapped peers 

scuss how the strategies can be adapted to meet 
idividual needs of teachers and schools. 

.- \ . 

view and discuss strategies, to enhance social 
iteractions: 

•rovision of i s9Cial interaction training to 
iOnhandicapped peerd^ 

rovision of social interaction training ,to regular 
lassroom teachers, and interested others 

rranging envlronneotB to facilitate social 
nteractions i^^^^ * 

N(iew and discuss ^ strategies to 

intain/institutionalize social interaction 

portunlties in school: 



Required Readings ^ 

Williams, W.f Iverson, G.S., Schutz, R., Duncan, d. ' and 
Holbrook , L. , Burlington *8 Making Special Friends 
Project ; Model Overview-Volume II . Center loF 
Developmental Disabilities, University of Vermont, 
Burlington,- Vermont, 1983, pp. 45-61. 

Iverson, G.S., Williams, W., Schutz, R. and Fox, T. 
Burlington's Haking^ Special Friends Project ; Strategies 
for Implementing Model Components -Volume I v . Center for 
Developmental Disabilities, University ol Vermont, 
Burlington, Vermont, 1983, pp. 32^40. ^' \ 
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MODULE 4 

Overview o£ the Community Integration Component 



rticipants will obtain knowledge of the goals and 
jectives of the Community Integration Component. 

rticipants will obtain ^knov^ledge of the relationship 
tween community-referenced and community-based 
aining. 

rticipants. will obtain knowledge of strategies for 
creasing, enhancing and maintaining 

mmunityrreferenced and community-based training. 



scuss the goals of the Community Integration 
mponent. . " , 

scuss hbW community-referenced and community.-based ^ 
aining can be employed as vehicles for generalizing 
cial interaction skills to nonschool environments. 

scuss how the emphasis of community-referenced and , 
mmunity-based training can differ for younger and 
der severely handicapped learners. 

view and discuss strategies^ for increasing integration 
d interaction opportunities in the community through 
mmunity-based training: 

cological analysis 

arent inventories - working closely with parents 

eveloping a working relationship with the community 

eallocaton of resoOrces withi^ the school district 

scuss strategies for enhancing social interactions in 
e commui^ity: 

covision of training in the community 

rainer advocacy * 

scuss strategies ?or maintaining community integration 
d interaC;tion opportunities: 

velopment of community-based training guidelines 
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Outputs 

1. Inclusion of community-referenced' and community-based 
training objectives in learners' IBPs. 



2. Classroom instructional schedules which 
regularly scheduled community-based training. 



reflect 



Required Readings 

Williams, W., Iverson, G.S.^ Schutz, R., Duncan, D. and 
HolbrooK, L. Burlington's Making Special Friends 
Project : Model Overview-Volume II . Center for 
Developmental Disabilities, University of Vermont, 
Burlington, Vermont, 1983, pp.62-7S. 

Iverson, G.S., Williams, W*, Schutz, R* and Fox, T. 
Burlington's Mgking Special Friends Project : * . strategies 
£or Implementwr^ !^^^^\ Components-Volume IV . Center for 
Developmental} Disabilities, University of ^Vermont, 
Burlington, Vermont, 1383, pp.44-S6. 
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)t " HODULE 5 

Ecological Analysis 



MODULE 6 

Community Resource and Accessibility Guides 



irticipants will obtain the knowledge and skills to 
>mplete an ecological analysis. ^ 



lies 

^view and discuss the procedures and format for 
>n4ucting an eqological analysis. 

/- ^ , 

mduct ecological analyses' of priority environments 
lentified by the parent inventories and ..Social 
itegration Task Force. 



id Readings 

ams, W., Iverson, G.S., Schutz, R., Duncan, D.^ and 
dbrook, L. Burlington's Making special Friends 
oject ; Model Overyiew^Volume li . Center ?or 
velopmentai Disabilities} University of Vermont, 
rlington, Vermont, 1983, pp. 30-33; 

» 

on, G.S., Williams, W., SChutZi R. and Fox, T. 
rlington 's Making Special Friends Project ; strategies 
z Implementing Model Components- Volume iv . Center for 
velopmentai Disabilities, University of Vermont, 
rlington, Vermont, 19B3, pp.9»-l5; 25-29; 51-56. 



Goals 

X. Participants will obtain knowledge ot^Ptfm^ses for 
community resource and accefi(pibility g^A6es. ^ 

2. Participants will obtain knowledge of how- to develop 
community resource and accessibility guides. 

Activities 

. ■ » 

1. If available, obtain .community, resource and 
accessibility guides for the community of concern prior 
to class. 

2. Discuss how community resource guides apd accessibility 
. guide could be used by ttflCherS in planning 

community-based training and in referring parents to 
appropriate services when designing the* Parent 
Involvement Component. < , 

3. Discuss how to develop community resource and 
accessibility guides and the need to- develop theiinof 
the ponmunity of concern. 

4. Haye representatives of various community service 
agencies (e.g., mental health, vocatonal rehabilitation, 
ARC) visit the class to explain the services they 
provide. 



Outputs 

1. .Development of community 
guides if needed. 



resource and accessibility 



Required Readings 

Pine, L., Rissler, N., Duncan, D., Williams, W., Iverson, 
G.S., ( Schutz, R. Burlington's Making special Friends 
Projectt Developing Community Resource and Accessibility 
Guides , Center for Developmental Disabilities* University 
of Vermont, Burlington, Vermont, 1983, pp. 1-26; Appendix/ 
Appendix B; and Appendix C; 



V 
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MODOLB 7 
Transition Plana 



MODULE 8 

Working With Parents 



Goals 



irticipants . will obtain the knowledge and skills to 
ivelop a subsequent classroom transityon plan. 

( 

irticipants will obtain the knowledge and skills to 
welop a post-school transition plan. 



lies 



iview and discuss procedures and formats for developing 
Subsequent classroom transition plan. 

^view and develop procedures and formats for developing 
post-school transition plan. 



ivelop transition plans for targeted learners. 

iclude objectives which will facilitate transitions in 
tarne^'s lEP's.. > ' , ' . 



Readings 



\, L., Pumpiai^, 1., Baumgart, D., VanDeventer, P., 
ird, A*, Nisbet, J., Sclfroeder, J., and Gruenewaldf L. 
ingitudinal ijifransition plans in programs for severely 
tndicapped students. In L. Bcown, M. Falvey, I. 
impian, D. Baumgart, J. Nisbet, A. Ford, Scht^eder, 
Loomis (Eds.), Curricular strategies for teaching 
ivecely handicapped students fjinctional skills in 



hool and nonschool environment's . Vglume t*:, 
tropolitan School District, December, 1960. - 



Madison 



ion/ G.S,, Williams, W., Schutz, R., y Fox, T. 
irlington''s Making Special Friends Project/ Strategies 
>r Implementing Model ComponentsV ^ C/niter for 
■velopmental Dtsabilties, Dnlversit)*^ of Vermont, 
irlington, Vejrmont, 1983, pp.' 15-19^ Aifcendix B. 



Participants will obtain knowledge of strategies for 
involving parents in educational planning, enhancing 
social interactions at home and in the community, 
assisting parents in meeting their information and 
support needs, arid -developing on^going communication 
with parents. . 



Activities 

1. Review and discuss with parents procedures and forms for 
developing and utilizing parent inventories, surveys of 
parent information and support needs ^and parent-teacher 
communication systems. ' 

2. Discuss with the parents what' types of special education 
.activities may promote social interactions in home and 

community settings. 

3. discuss with the parents strategies /which could promote 

thfe parent/teacher partnership. ^ , ^ 

Outputs ' 

1. Revise^ tlie parent inventory to reflect Changes suggested 
• t?y patents. 

2. * Develop a system for assisting parents in meeting their 

information and support needs. 

fr ' ' . ■ 

3. Develop an on-going communication system with parents of 
each handicapped student. , ' 't'. 

Required Readings . '♦^^ 

Iverson, G.S., Williams, W . , Schutz, R., 6 Fox/ T. 
■ Burlington's Making Special Friends Project; Strategies 
, ^ £or Implementing Model Components , Cenjter '^f or 

Developmental Disabilities, University . o£ Vermont, 
Burlington, Vermont, 1982, pp. 56-70. 
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NODULB 9 

Facilitating Social Integration 



students have completed their In -School Social- 
/integration Plans (assigned in Module 3) hav« then 
present: and discuss their plans In light of activiti.eiS.. 
1-4 above, , * ^ - . 



irticipants will obtain knowledge , of strategies for 
^creasing, enhancing, and raaintai'hing social 
itegration and interactions. ». . 

irticipants will gain knowledge of conceptual issues 
elated to educational integration. . 

irticipants will gain knowledge of definitions , of 
3cial interaction skill definition. 



Required ^Readings 

V r 

iversdn, G.Sw -jft^lliaros, W., ' Schutz/ 



iveison, G.Sw -jS^lliaros, W., 5chutz, . R., 6 ?ox, T. 
Burlingttn's Making Special Friends Project: Strategics 
for Implementing Model Components , " Center- ' for 



Developmental Disabilities, -University 
Burlington, Vermont, 1982, pps/32-AA^, 



of: • Vemront, 



ties 



jview the distinction between jrtjysical and social " 
itegration. . V/. ^ 

I sou ss the need *for , educational programming beyond the, -\'* 
L^ssrbom. ^ ^ ■ I o 

Jview definitions of social interaction skills and 
Jtivities^M related to: ' v. 

:ommunicatton/language training ~' 

;ecreation/leisure skills training V -7 ■ 

:lassif ication of interactions as proximal, social, 
lelping, instructional, service and reciprocal. - V . 

live components ' of social intertqtion which can be - 
incorporated into activities p.f daily living: 
recognizing, initiating, recievihg, sustaining, and 
laiytaining 



■•>■•■-) 



Lscuss fundamental ' approaches to promAirit^/ social 
iteractions including:" • 

integration i IiJ „ 

everse integration ■ w 

liassroom location ' : . ^ ' 



»r^4n£^^tion of . the schdipl' day 
»'e^f|u'ddy aSid^t^or systems 



■ '"ri 
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Teaching -Social rnteraction Skills 



Community-Referfinced and Community-Based Training 



Goals 



Participants will ga^^- •knowledge 0f^^.^6ce^ut9fj^;t6i 
teaching social Ln^jaction -" skilX*/;;':t6' :\ •■,^eyete,Iy . 
hand ic apped I'ear n^r s'. ' ji;; l ' ■ i • • ''a ;.■ 

Participants will gain*>^l|^owledge of' pcocedurits f ot , 
teaching ■ social inteCtactibn skills to /nbtfhandicapped 
peers and regular school staff, -..'X ' /v 



ities . • 

Select activities of daily living and have-. »fltuSents . 
deUneate and discuss how the five-component mode], of c-; 
sgitiial interactions (i.e., recognizing, initiating,'' 
reciieving, sustaining and terminating) can be . a3Se8Sed 
and taught through the activities. 

Discuss how social integration groups can be structured 
to promote interactions. Review the ;^ foHbwlng 
structural procedures: . ' • ' . * 

-small heterogeneous groups 

-competitive individual and cooperative goal structuring 



Discuss how nonbandicapped peer prompting and aodeling 
can be used to promote social interactions. 

Discuss the function of -sensitization training in 
promoting interactions. 

Discuss, how modeling and feedback can be used to 
facilitate social interactions between regular staff and 
severely handicapped learners. 



red Readie s 

rson, G.S., WilUams, W.,''^ Schutz, R. and Pox, ff. 
Burlington's. Making special Friends Project ; Strategies 
tor Implementing Model components-Volume IV . Center £or 
Develo{ffnipntal Disabiliti»s, University of Vermont, 
Burlin^tdn,, Vermont,' 1^83|. pp. 49^51. 



' 1. Partjlcipants will gain knowledge of community-ba^ed an 
• community-referenced training techniques. 

'2. ^Participants will gain knowledge of the use o 
ecological analysis, the use of parent inventories 
utilization- of community resources and educating th 
local community regarding community-based i^n 
comraiinity-i;eferenced training. / , 

3. Participants will gain knowledge / of factors whic 
enhance and inhibit ' continunity-based an 
community-referenced training. 



Activities '^ 

/ 

1, Review use of - the ecological analysis approach 
reallocation of resources, trainer advocacy, and workin 
closely with parents as strategies for developing an 
implementing community-based and community-reference 
training , , 

2, Invite an administrator (e,g,, the Director of Specia 
Education) 'to discuss strategies for .overcoming th 
fallowing . potential inhibitors of contnunity-base 
training . ' 

-liability when in the community 
-allocating staff to community-based .trainings 
-scheduling community -based training on a regular basis 
-transportation to community sites * ' \ 

-selection of appropriate community-based tr-aining site 



Required Readings 

w i il iams , . . ^f.v , ' I v e r ao'n , G . s', » schu t z; R , poincaft » D . * an 
Holbrobk, L. , Burlington's Making.tfjpyial Friend 
Project ! Model Oyecyiew-Volume if i ' Cejlter To 
Developmental Disabilities, University ' .'of Vermont 
;. ;.. Burlington, Vermont, 1983, pp. 66-82. ■ .'^ 



Iverson, '^,Sil Williams, W., schutz, R. and Pox, T 
Burlingfin',s Making Special Friends Project : strategic 
for Implementing Model Components-Volume IV. Center fc 
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''tip, ...V 
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peveloprocntal : trisabillties, Ohiversity of Vernionb/;' " . ' " ' 
' Burlington, Vcjcmdiil:, 1983» pp. : . ^ ; i*^ ;;"V . V. V*- >^ 
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